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Foreword
A SYNOPTIC HISTORY OF SHED
Darren Comber, University of Aberdeen

SHED began its existence in 1993 as a formally recognised sub-committee of the 
Committee of Scottish Higher Education Principals (CoSHEP), the predecessor of 
today’s Universities Scotland which was itself created in 2000. Under this latter banner 
the Universities Scotland Educational Development Sub-Committee (USEDSC) – 
contender for the clumsiest title ever devised – was created, and as an extension of this 
formal committee role a wider, ‘outreach’ branch known as SHED was set up in 2007 
to encourage colleagues outwith the formal committee (both educational developers 
and others with allied interests working in Scotland) to come together, share ideas and 
develop CPD collaborations.

As one-time Convener of the USEDSC, upon commencing the role I was given three 
substantial files bulging with paper copies of agendas, minutes and papers archived 
over the years. The following is a short series of synopses of the notes from meetings 
at (almost) regular five-yearly intervals throughout our history, extracted from those 
files. As one might expect many things have changed (including paper filing and even the 
names of some of our HEIs), whilst others seem to remain as perennial items for agendas 
over the years.

October 1995: held at Napier University, Edinburgh

Educational development was clearly well-funded at this time. The minutes include a 
report on the outcomes of a SHEFC Staff Development initiative, providing financial 
support to the tune of £999000 for Scottish HEIs for in-house staff development 
programmes to meet needs identified in QA reports plus a second stream of funds per 
institution of a basic £5000 each, then a further £25000 pot against which to bid to 
research good practice in relation to the use of QA reports. How times have changed.

Projects being discussed at this time included Assessment Strategies in Scottish HE 
(ASSHE) and the outcomes from the Learning Technology Dissemination Initiative 
(LTDI), which still persists today via the well-known ‘LTDI Evaluation Cookbook’.

Discussions also took place around ‘Gender & the Classroom Climate’, ‘Emerging needs 
of PG tutors’, plus a proposal for joint activity with SEDA. 
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October 1998: held at Napier University

Discussions at this point included the new Institute for Learning & Teaching (ILT), the 
precursor to the HEA, which would commence its accreditation services in Spring 1999. 
Its stated aim was to create a single national standard for the initial and continuing 
professional development of all HE staff with responsibility for teaching & the support of 
learning. Interestingly, ILT accreditation of institutional provision at this time consisted 
of one day on-site by two assessors contracted to ILT, with the assessors producing the 
accreditation report.

Projects announced at this meeting included the ATHENA project for women in SET 
(there was no STEMM or SWAN back then) launched in February 1999. Also, the Women 
in HE Register was announced – were women in HE so unusual in 1998 as to require 
such a thing? Personal Development Planning (PDP) was high on institutional agendas at 
this time, with the findings from the February 1998 Recording Achievement Consortium 
conference being reported.

March 2003: held at Queen Margaret University College

In 2003 the establishment of the Scottish Quality Enhancement Framework (QEF) saw 
a major departure from the quality assurance systems south of the border. As part of 
this, the first ELIR was being planned around this time, with the University of Glasgow, 
Bell College and QMUC being the first institutions to take part. Alongside ELIR, the first 
two Enhancement Themes (Assessment and Responding to Student Needs) were being 
set up, without representation on the associated steering groups from educational 
development, much to the consternation of EDSC at the time, it seems.

Projects going on at the time were so numerous as to create some form of acronym 
bingo: check out SERF, ESCALATE, ESECT, SENLEF & ELF.

ILTHE’s Professor Brenda Smith led a discussion outlining an ‘Academy for the 
Advancement of L&T’, highlighting that this new body would have 25 discipline-focussed 
sub-sections, which later became the much-lauded Subject Centres along with the 
‘Generic Centre’ to serve the needs of educational developers and educationalists more 
widely.

Also on the agenda this time was SHEFC consultation doc 03/03 stating that all new 
staff should have a qualification in teaching by 2006 (desirable not expected).

The first SEDA Professional Development Framework (SEDA-PDF) scheme was 
announced, being run by the Open University and focussing on Learning, Teaching & 
Assessment.
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March 2008: held at Queen Margaret University

A report from the HEDG spring meeting brought news of the work of the 74 Centres of 
Excellence in Teaching & Learning (CETLs) in England, at the time HEFCE’s largest single 
funding initiative (£315M between 2005-2010). 

The committee discussed the last QE Themes conference, with questions still being 
asked about whether the target audience for this conference is practitioners, developers 
or senior management. HEA/Academy Scotland were keen at this time to support EDSC 
to build capacity across the sector in pedagogic research, following on from successful 
sessions held at Strathclyde in 2007 (educational research methods) and Stirling in 2008 
(research interviews). The Committee discussed the HEA Strategic Plan, with results to 
be collated and fed back to the HEA. When did this last happen? PgCert SIG held its first 
meeting in January 2008 with discussion focussing on credits/equivalence for FHEA 
recognition and differences between institutional approaches to this.

February 2014: held at Edinburgh Napier University

A landmark meeting following the disbandment of the USEDSC by Universities Scotland 
in 2013. SHED now becomes the forum for higher educational development practitioners 
in Scotland. Discussions focussed on Equality & Diversity in the curriculum.

Events happening at this time included: ‘Attainment for All’, an event run with the 
Equality Change Unit (ECU, now part of Advance H.E.), plus the SEDA annual November 
meeting in Nottingham, which this year focussed on ‘Opportunities and challenges for 
educational development in a post-digital age’. Seems that SHED has witnessed both the 
digital and post-digital periods.

Also on the agenda were events run by ALT, who were repeating their successful blended 
learning MOOC. Open badges were also discussed for the first time in the context of 
portfolio building

Further discussion took place around the potential changes to the landscape of H.E. 
following the recent announcement of the date of the (first?) Scottish independence 
referendum. BREXIT wasn’t even a twinkle in David Cameron’s eye at this time.

Conclusion: 25 years on what did and didn’t come to pass?

It’s been fascinating to look back over the work that our group, in its various 
incarnations, has undertaken over the past 25 years. While some of the titles and ideas 
in this brief overview will be familiar to readers and have rightly grown in visibility and 
stature, such as equality and diversity in the curriculum, many others have morphed 
into other guises, such as PDP. Others, lauded at the time as the ‘next big thing’ never 
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really made it off the start line; my neon blue, reptilian Second Life avatar happily 
wasn’t required to write this short article. What is apparent is that, throughout it all, 
educational developers in Scotland have created and maintained a forum in which we 
can come together to discuss, share and critique the ideas listed here, amongst myriad 
others, in a scholarly, supportive environment. Alongside this, though, we have also 
created a sense of a place for ‘us’ as professionals, into which welcoming new colleagues 
and being willing to answer those ‘daft laddie’ questions was something I benefitted from 
when I first took up post and am delighted to see this tradition being maintained by 
SHED. Long may it continue.



5
Celebrating 25 years of SHED

INTRODUCTION
Fiona Smart, Edinburgh Napier University

As proud as we should be of SHED’s 25th birthday, SHED’s longevity is only part of its 
story. It is a community which continues to thrive as the context of higher education 
shifts and reforms. It offers a space for individuals enacting roles which seek to support 
and enhance academic practice across the nineteen institutions which make up its 
number. Importantly, SHED provides a place for us to gather, to talk, to share, to debate 
and to be. The poem which concludes this publication, inspired by its foreword, is 
testament to this. Entitled ‘Wha’s Like Us?’ it recognises change over time and SHED’s 
capacity to endure and to flourish. The three poetic forms which precede ‘Wha’s Like 
Us’ adopt the ‘rules’ of poetic transcription with a twist1 to shine different lights on the 
detail of the foreword. Penned by three different authors, there is remarkable similarity 
in how they see SHED’s journey to maturity.

The case studies offer insight into the different ways in which educational development 
plays out in our Scottish context. Each one provides a window to better understand our 
collective practice.

My hope is that you enjoy the collection and that as you explore the cases you 
appreciate still further the difference we can and do make to the student experience, 
directly or indirectly. 

Dr Fiona Smart, PFHEA
Department of Learning and Teaching Enhancement

Edinburgh Napier University
SHED’s Convenor 

1 Poetic transcription with a twist: supporting early career academics through liminal spaces 

DOI: 10.1080/1360144X.2016.1210519
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DIGITAL ASSESSMENT FEEDBACK
Alison Nimmo, Glasgow Caledonian University

Digital assessment feedback was an identified priority for Glasgow Caledonian 
University over the last year and may be for others.

Video available at https://onlinevideo.napier.ac.uk/Play/13847

As part of the project we created an extensive set of resources. We have also collated 
a range of open educational resources – including student videos – to share with the 
wider community. We hope that you find them useful if this is a priority area for your 
own university.

The project was coordinated by Academic Development at GCU, in particular Emeritus 
Professor Linda Creanor who was instrumental in driving policy development and 
gaining cross institutional support. The successful implementation of the project 
involved support from colleagues across our schools and our Information Services 
Department. New staff development resources and activities were delivered by our two 
project Learning Technologists, Rachael Magennis and Steven Fraser. 

https://onlinevideo.napier.ac.uk/Play/13847
https://padlet.com/GCUAcademicDevelopment/assessment_feedback
https://onlinevideo.napier.ac.uk/Play/13847
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THE PRINCIPAL’S 
TEACHING AWARD SCHEME (PTAS)
Daphne Loads and Emily Salvesen, The University of Edinburgh

Funded by our alumni, through the 
Development Trust, teams of staff and 
students are awarded grants of up to 
£15,000 to engage in inquiry into learning 
and teaching and evaluation of innovative 
activities. They share the results across 
subject areas and Schools. The Principal’s 
Teaching Award Scheme aims to:

• encourage colleagues to explore new 
practice and innovations 

• disseminate good and/or innovative 
practice across the University and 
more widely

• promote and recognise excellence in teaching

• raise the status of teaching in the University

• enhance the quality of the student learning environment.

The scheme was initiated in 2008, by Professor Carolin Kreber, with the support of our 
then Principal, Sir Tim O’Shea. Since then, 190 projects have been undertaken, into a 
diverse range of topics across the disciplines. 

In 2017, an investigation using poetic inquiry gave an indication of the depth of impact of 
PTAS projects on teachers’ personal and professional development. 

“We found that [poetry] gives a real sense of the rough, emotional and meaningful journeys 

that can take place for colleagues who are engaged with teaching development projects. 

[One] participant had moments of revelation and epiphany on his project journey but also 

stumbled and struggled. There is a sense … that he has reflected deeply and learned a great 

deal …about himself as a change agent …. I have a sense of his commitment to his journey as 

a teacher, despite possible risks and setbacks.”

(Loads, Marzetti and McCune, under review).

Rough, emotional journeys 
Image: Mule Train with Colorful Blankets, 

Old Spanish Trail, 1830s by Great Sand Dunes 
National Park and Preserve, CC By 2.0

https://www.ed.ac.uk/institute-academic-development/learning-teaching/funding/funding
https://www.ed.ac.uk/institute-academic-development/learning-teaching/funding/funding
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DEVELOPING CONTEMPLATIVE 
PRACTICES IN HIGHER EDUCATION
Iddo Oberski, Queen Margaret University

Queen Margaret University’s Student Experience Strategy focuses on:

• enabling all students to have a transformative experience

• student-centred learning and engagement and 

• communities where students can flourish. 

Contemplative practices enable these aims to be met through:

• developing affective, contemplative and relational perspectives: An ‘epistemology of 
love’

• fostering different ways of knowing and deep learning that result in meaningful 
understanding and application

• fostering an understanding of interconnectedness and wholeness, respectively (e.g. 
Ergas 2017, Rose 2013, Zajonc 2009).

There is a growing interest in 
contemplative practices in higher 
education, including mindfulness 
meditation, and evidence that they 
help in alleviating stress (e.g. Greeson 
et al 2015), enhance concentration 
(e.g. Altobello 2007) and deepen 
learning (e.g. Barbezat and Bush 2014). 
There are different approaches to 
the conceptualisation of why these 
practices may have those effects. 
For example, the new discipline of 
contemplative neuroscience makes 
visible the significant differences in 
brain images using fMRI in experienced 
meditators and novice meditators. At 
the same time, a more epistemological 
understanding might argue that 
these practices help learners to become conscious of what might be called the 
‘inner curriculum’ (Ergas 2017) and thus provide the possibility for tackling unwanted 
distraction, eroded concentration and mind energy spillage.

The Tree of Contemplative Practices 
Image: The Center for Contemplative Mind in Society 

http://www.contemplativemind.org

http://www.contemplativemind.org
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We offer two weekly drop-in sessions, an innovative eight-week foundation course in 
mindfulness and contemplative education, a mindfulness foundation course, and the .b 
course of the Mindfulness in Schools project. We also work with academics interested 
in exploring the integration of contemplative practices within their teaching. Some 
participant comments include:

“It’s helped me focus better on my studies and made me feel more ‘in the zone’.” (Student)

“I think that it’s something that we should build into all lectures.” (Staff)

References

Altobello, R., 2007. Concentration and Contemplation: A Lesson in Learning to Learn. 
Journal of Transformative Education. October 01, vol. 5, no. 4, pp. 354-371. 

Barbezat, D. and Bush, M., 2014. Contemplative practices in higher education : powerful 
methods to transform teaching and learning / Daniel P. Barbezat, Mirabai Bush ; foreword 
by Parker J. Palmer; afterword by Arthur Zajonc. San Francisco, CA : Jossey-Bass, a Wiley 
brand; First edition. 

Ergas, O., 2017. The Ethics of the Inner Curriculum. In: Reconstructing Education through 
Mindful Attention. Springer, pp. 149-166. 

Greeson, J. M., Toohey, M. J. and Pearce, M. J., 2015. An adapted, four-week mind-
body skills group for medical students: reducing stress, increasing mindfulness, and 
enhancing self-care. Explore. vol. 11, no. 3, pp. 186-6. 

Rose, E., 2013. On reflection: An essay on technology, education, and the status of thought 
in the twenty-first century. Toronto: Canadian Scholars Press Inc. 

Zajonc, A., 2009. Meditation as contemplative inquiry: when knowing becomes love.Great 
Barrington, Mass.: Lindisfarne Books. 



10
Celebrating 25 years of SHED

PEER SUPPORT NETWORKS
Sean Morrisey and Katy Savage, University of Strathclyde

Peer Support Networks are a key part of Academic Development for learning and 
teaching at Strathclyde. We began using these networks to support applicants for 
Senior Fellowship of the Higher Education Academy, and the idea grew from there, with 
networks now in place to support:

• HEA Fellowships
• leadership in learning and teaching
• pedagogy and publication
• playful learning
• using social media and technology in learning and teaching (#StrathTechEd).

The video below tells you the story of our networks and the experiences of staff working 
within the networks, including what they have gained from this participation.

Video available at https://onlinevideo.napier.ac.uk/Play/13848

https://onlinevideo.napier.ac.uk/Play/13848
https://onlinevideo.napier.ac.uk/Play/13848
https://onlinevideo.napier.ac.uk/Play/13848
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DEVELOPING A COMMUNITY 
APPROACH OF LEARNERS 
ENGAGED IN CONTINUING 
PROFESSIONAL DEVELOPMENT
The role of the Academic Developer at the 
University of Stirling
Mary McCulloch and Catriona Cunningham, University of Stirling 

Since January 2016 the University of Stirling has been running the HEA-accredited 
internal CPD framework SFELTE. Of course, most of our institutions have CPD 
frameworks that are also firmly wrapped around the Professional Standards Framework. 
However, we would like to take this opportunity to pause and reflect on the initial 
implementation of the framework which has also been designed to create a community 
approach to CPD in learning and teaching. 

This deliberate function of SFELTE came from the need to create a learning and teaching 
community with only two academic developers and a landscape for embedding and 
promoting enhanced academic practices that needed some nourishment. To apply for 
recognition through us, there is a need to demonstrate explicit engagement with CPD, 
which we and latterly colleagues from across the institution provide. To create our 
scheme we “hot-housed” engaged colleagues through direct applications to the HEA and 
they became our first SFELTE Associates, joining us in the mentoring of others and the 
reviews of applications. As more colleagues are recognised as fellows and senior fellows 
through both SFELTE and our accredited provision we invite them to join the SFELTE 
Associates and engage in mentoring and reviewing training and development, as well as 
providing some of the CPD for SFELTE recognition. 

As we get close to our fifth panel, we have already supported almost 140 fellowship 
recognitions through our provision and our community continues to grow as more 
colleagues join and share their time, expertise and practices. Sharing the load, yes, but 
also building community.
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STUDENTS AS COLLEAGUES IN THE 
REVIEW OF TEACHING PRACTICE
Rachel Murray, Edinburgh Napier University 

Students as Colleagues (SaC) is an award winning initiative created by and run out of the 
Department of Learning and Teaching Enhancement at Edinburgh Napier University. 
SaC pairs volunteer lecturers with student volunteers, taken from different disciplines. 
The student trains in professional and academic skills such as collegiality, giving 
sensitive and useful feedback and conducting focus groups, then conducts evaluations 
of the lecturer’s teaching practice, including using observations of teaching, focus 
groups with their students and looking at teaching materials. The project was inspired 
by Fielding’s concept of ‘radical collegiality’; a form of collaboration that deliberately 
challenges traditional hierarchies 
of power (Fielding 1999). Working 
together as both learners and 
colleagues, the lecturer receives an 
innovative form of valuable objective 
student feedback, and the student 
receives a unique experience that 
adds to their employability and 
empowers their voice.

“It was interesting to get out of my comfort zone and 
immerse myself into a radically different environment.” 
(Student participant)

“I used my experience and some of my learning from it 
towards my own postgraduate studies, and as evidence 
towards my application for the Higher Education 
Academy”. (Staff participant)

Reference

Fielding, M., 1999. Radical Collegiality: Affirming Teaching as an Inclusive Professional 
Practice. The Australian Educational Researcher. 26 (2) pp. 1-34. 
Available at http://dx.doi.org/10.1007/BF03219692

Word cloud capturing quotes from 
participating 2017/18 students

STUDENTS as
COLLEAGUES

http://dx.doi.org/10.1007/BF03219692
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THE CHALLENGES AND 
TRANSFORMATIONS 
OF PART-TIME 
BLENDED-LEARNING STUDENTS 
TEACHING PERFORMING ARTS 
IN AN OFTEN VOLATILE AND 
CHANGEABLE SECTOR
Jamie Mackay, Royal Conservatoire of Scotland

Video available at https://onlinevideo.napier.ac.uk/Play/13850

https://prezi.com/ljhi7xsuuj0n/engaging-students-in-staff-development/?utm_campaign=share&utm_medium=copy
https://onlinevideo.napier.ac.uk/Play/13850
https://onlinevideo.napier.ac.uk/Play/13850
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HOW TO MOODLE AT THE 
UNIVERSITY OF GLASGOW
Shazia Ahmed, Laura Bojaca, Vicki Dale, Nicole Kipar, 
Kenneth McKenzie, Alexander Moss, 
Amanda Geary Pate and El Spaeth, University of Glasgow

Academic developers from the Learning Enhancement and Academic Development 
Service (LEADS) at the University of Glasgow have developed the ‘How To Moodle’ 
project, which is a course on Moodle that encourages all teaching and support staff to 
make the most effective use of the VLE for learning and teaching. 

Recognising that Moodle is largely used to support traditional teaching, rather than 
using the full range of activities in Moodle to support blended learning, members of the 
Learning Enhancement and Academic Development Service (LEADS) sought to develop 
a self-directed learning resource for staff, to enhance their technological-pedagogical 
knowledge (Mishra and Koehler 2006).

The structure of the course is based around the ABC learning design framework by 
Young and Perović (2016), and in particular Laurillard’s six learning design types: 
acquisition, discussion, investigation, practice, production and collaboration. Resources 
and activities in Moodle were mapped to these learning types. 

The resource seeks to provide pedagogical guidance while technical guides are 
interspersed throughout the resource at point of need.

Video available at https://www.youtube.com/watch?v=-U3vPAFDEPs

https://www.youtube.com/watch?v=-U3vPAFDEPs
https://www.youtube.com/watch?v=-U3vPAFDEPs
https://www.youtube.com/watch?v=-U3vPAFDEPs
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Dr Amanda Pate, Academic and Digital Development Adviser at LEADS and member 
of the ‘How to Moodle’ team, said the project has been welcomed by colleagues from 
across the University.

“Since it launched in October, How to Moodle has generated quite a bit of interest. We 
have developed the course to incorporate technical guides alongside examples of how 
our VLE can be used in different and engaging ways, while still ensuring that approaches 
adopted are pedagogically underpinned. 

“It is continuing to evolve with a recent addition being a section on the University’s 
baseline for Moodle and we are currently developing material that focuses on using 
Moodle for active learning,” added Dr Pate. 

Professor Jo-Anne Murray, Assistant Vice-Principal (Digital Education), endorsed the 
resource: “This is an excellent resource for staff to access anywhere and anytime 
they are looking for information and help around using Moodle and other associated 
technologies.”

How To Moodle is just one example of how LEADS is helping staff to adopt 
communication and knowledge focused, student centred approaches to using Moodle, 
as opposed to information-focused, teacher centred approaches. 

The team is working with key stakeholders across the institution to develop Moodle 
Minimum guidelines to ensure a minimal level of quality across all courses. 

In addition, the Moodle Active Learning and Teaching (MALT) project has recruited 
student interns to develop interactive learning resources on flipped classroom, group 
work, and peer review.

References

Mishra, P. and Koehler, M., 2006. Technological pedagogical content knowledge: A 
framework for teacher knowledge. The Teachers College Record, 108 (6), pp 1017-1054.

Young, C. and Perović, N., 2016. Rapid and Creative Course Design: As Easy as ABC? 
Procedia - Social and Behavioral Sciences, 228, pp390-395.
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USING DIGITAL SPACES 
FOR ALPINE 
Accredited Learning, Professional development 
and Innovation in Education
Alex Walker, University of the Highlands and Islands

Video available at https://onlinevideo.napier.ac.uk/Play/13849

https://onlinevideo.napier.ac.uk/Play/13849
https://onlinevideo.napier.ac.uk/Play/13849
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ENGAGING STUDENTS IN 
STAFF DEVELOPMENT: 
THE PGT STUDENT EXPERIENCE
Mark Charters, The Glasgow School of Art

The case study below provides details of a collaborative staff development project. 
The project aimed to explore the experiences of our PGT students from entry to 
graduation; develop a data set to help inform enhancement activities; and to devise a 
collaborative workshop for staff to engage with project outputs and co-create solutions 
and enhancements. The case study outlines the project process as well as providing 
reflection from key staff who supported the project and collaborated with the students. 

Prezi Presentation available at https://prezi.com/ljhi7xsuuj0n/engaging-
students-in-staff-development/?utm_campaign=share&utm_medium=copy

https://prezi.com/ljhi7xsuuj0n/engaging-students-in-staff-development/?utm_campaign=share&utm_medium=copy
https://prezi.com/ljhi7xsuuj0n/engaging-students-in-staff-development/?utm_campaign=share&utm_medium=copy
https://prezi.com/ljhi7xsuuj0n/engaging-students-in-staff-development/?utm_campaign=share&utm_medium=copy
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FOSTERING A COMMUNITY OF 
LEARNERS WHILE SUPPORTING 
FLEXIBLE LEARNING
Susie Schofield, University of Dundee

How do you foster a community of learners with over a thousand national and 
international students, working as busy health professionals in different time zones 
and work patterns? Students who can’t commit to synchronous albeit online meetings? 
These were the challenges facing us on Dundee’s Masters in Medical Education.

For the first module we split the 150+ 
cohort into groups of 20 and introduced 
weekly activities supported by 
asynchronous discussion boards. For the 
opening activity the tutors introduced 
themselves, including ‘something 
memorable’. Students were asked to do 
likewise, creating a light-hearted ice-
breaker to initiate community. In line with 
social learning theory, weekly meaningful 
and challenging tasks were set aligned 
to the module learning outcomes. A 
PhD student, a near-peer who had previously completed the module, managed the 
dialogue, probing, supporting and challenging. She summarised the themes, recording a 
conversation with the module lead to pull together each week’s discussion.

We decided against measuring students’ posts, either quantitatively or qualitatively. If a 
student made no contribution we checked whether they had technical problems. Very 
often this non-confrontational contact was enough to encourage engagement. In this 
way we have emulated where on-campus students are broken into smaller groups for 
debate, then brought back for large group summarising.

But have we developed a community of learners? Students’ peer formative feedback and 
supportive posts coming up to the assignment deadline (including slices of virtual cake) 
makes us think yes, as does students recognising and greeting each other in subsequent 
modules. Initial evaluations also look promising.

A supportive slice of virtual lemon meringue cake 
shared just before the assignment deadline
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DEVELOPING 
POSTGRADUATE TEACHERS
Heather McKiggan-Fee, University of St Andrews

The Introduction to University Teaching modules at the University of St Andrews were 
designed specifically to support the professional development of postgraduate tutors 
and demonstrators who wished to pursue a career in academia. When the modules were 
first introduced in 2009-10, credit-bearing and externally accredited provision that 
was specifically targeted at postgraduate teachers was relatively unusual in the sector. 
The UK Professional Standards 
Framework (UKPSF) had been 
launched only a few years before, 
and the modules were designed 
with the UKPSF in mind and 
accredited at Descriptor 1.

Feedback from module 
participants indicates that the 
modules have helped change their 
teaching as well as helping them 
in job interviews for their first 
academic post.

“It has allowed me to improve the quality of my feedback tremendously, in addition to giving 

me skills in module design.”

“...certainly helped me develop my teaching practice, and would imagine this would be case 

for any PGR.”

“Getting the job was very exciting, and I am sure it helped that I told them in the interview 

that I could design my own module!”

“I just thought I’d give you some feedback on how helpful the Curriculum Design course 

has been. I’ve recently been appointed as the Evening Degree coordinator for Social 

Anthropology... It was so useful that I’d done my ‘fantasy’ module. Although this is not what 

I’m teaching, learning how to put it all together - constructively aligned of course! - was 

absolutely invaluable.”

“Just a quick email to say thank you again ... the module I developed on the course has now 

been fully worked up and was approved by CAG this week. It will be delivered next year.”

A group discussion poster on UKPSF Value 3

https://www.st-andrews.ac.uk/staff/policy/students-postgraduate/postgraduateresearcherswhoteach/
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ABERTAY UNIVERSITY’S NETWORK 
FOR TEACHING AND LEARNING 
ENHANCEMENT (NetTLE)
Alastair Robertson, Abertay University

Abertay is a vibrant, modern university that brings together students, lecturers and 
professional staff from diverse disciplines, professions and backgrounds. In the past, 
staff collaborated internally in a variety of ways, however, there were still challenges 
around identifying and sharing good practice more widely and effectively in the 
university. As a result, and in order to support the implementation of our (then) 
new Teaching and Learning Strategy, NetTLE (Network for Teaching and Learning 
Enhancement) was created that has subsequently evolved into an active community of 
practice over the past five years; “a group of people who share a concern or a passion 
for something they do and learn how to do it better as they interact regularly.” (Lave and 
Wenger 1991). 

NetTLE’s monthly seminars have grown significantly in popularity and importance over 
the years, and they now regularly attract 50+ colleagues (about 25% of our academic 
staff) to share ideas, develop professional relationships, explore links across disciplinary 
boundaries and build capacity in action research. NetTLE also offers annual seed corn 
funding to incubate and develop innovations in teaching and learning. These ATLEF 
(Abertay Teaching and Learning Enhancement Fund) projects are disseminated both 
internally and nationally at SHED, SEDA, ALT and the SRHE. In recognition of their value 
and importance in the university, TLE seminars are now embedded into the university’s 
postgraduate certificate in academic practice, to support early career staff and provide a 
vehicle for gaining professional recognition from Advance HE.

Reference

Lave, J., and Wenger, E., 1991. Situated Learning: Legitimate Peripheral Participation 
(Learning in Doing: Social, Cognitive and Computational Perspectives). Cambridge: 
Cambridge University Press.
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BEYOND THE 
POSTGRADUATE CERTIFICATE: 
EXPANDING ACADEMIC 
DEVELOPMENT OPPORTUNITIES 
AT ROBERT GORDON UNIVERSITY
Rachel McGregor and Amy Robertson, Robert Gordon University

Prior to 2017, the staff development offer for colleagues involved in learning and teaching 
at Robert Gordon University (RGU) was largely limited to initial training through the 
Postgraduate Certificate. As the majority of colleagues at RGU are longstanding, the 
Department for the Enhancement of Learning, Teaching and Assessment (DELTA) was 
ambitious to expand the range of development opportunities for colleagues at different 
stages of their careers. 

We took a whole institution approach and developed a suite of opportunities, shaped 
by findings from an all staff survey and RGU’s institutional priorities in learning and 
teaching. 

September 2017 saw our first brochure launched 
across campus, with a variety of workshops, 
sessions and events open to all staff supporting 
learning. These were organised across three key 
themes: Delivering Great Teaching; Enabling 
Student Learning; and Enhancing Assessment 
and Feedback. Sign up was via our virtual 
learning environment CampusMoodle. 

The programme was a resounding success encouraging over 500 colleagues across the 
university to reflect upon and enhance their learning and teaching practice. Ninety-
five percent of attendees evaluated the programme as useful and the comments below 
exemplify some of the positive feedback we received. 

“This was a very understandable and enjoyable session, a good mixture of information and 

activities and with good opportunity for interaction with other attendees.”

“There was a good balance of theory and practice throughout the session and the facilitator 

was great at making us think differently about how to approach a variety of situations.”

(Anon Staff)
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2018 saw us launch a tiered approach to development further enabling staff to identify 
the CPD opportunities most relevant to them. Opportunities have now been classified 
into three categories: 

• “New to” – for colleagues new to teaching or the specific aspect of practice

• “Enhance with” – for established practitioners seeking to develop their teaching

• “Transform with” – for experienced colleagues looking to innovate and lead change

We hope that this new approach will support continuing participation in the programme 
and help us to engage an even wider range of colleagues across RGU.
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Anthology
25 YEARS OF SHED: A POEMOID
SHED began in 1993 

to come together, 

share ideas,

develop. 

Throughout our history many things have changed 

Our HEIs seem to remain, 

Perennial,

over the years. 

1995 
Good practice persists 

1998 
Support for women!  

Also the Women!

Were women in H.E. so unusual in 1998?

2003
Qualification in teaching : desirable (not expected).

2008
Questions still being asked 

2014
A landmark in the landscape of H.E. 

A twinkle?

We come together to discuss, share and critique ideas 

We have a sense of a place for ‘us’ 

Long may it continue…
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A SENSE OF PLACE
Recognised ‘outreach’ 

Come together
Share ideas
Develop CPD 

Changed agendas
Educational development well-funded 
Research good practice 
Dissemination (persists today) 

Accreditation standard 
Women
Launched register
So unusual!!

ELIR and Enhancement Themes 
Set up
Without representation
Acronym bingo
Subject Centres 
Qualification in teaching
SEDA 

Excellence in target audience 
Build capacity 
Pedagogic research
Strategic Plan
Institutional approaches 

Landmark disbandment 
SHED the forum 
Discussions 
Events 
Opportunities and challenges post-digital 
MOOC  
Badges
Portfolio building
Landscape of HE, BREXIT a twinkle 

The ‘next big thing’ off the start line
Reptilian Second Life wasn’t required
In a forum 
Scholarly, supportive environment
A sense of a place for ‘us’
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UNDER THIS BANNER

SHED began its existence in 1993,

(A contender for the clumsiest title ever devised?)

Created as a wider, ‘outreach’ branch.

The following is our history.

Many things have changed,

While others remain perennial.

Over the years:

In 1995,

Educational development bid to research good practice.

Projects still

Persist

Today via the well-known 

‘LDTI Evaluation Cookbook’.

In 1998:

Discussions; discussions;

Projects.

Also, the Women in H.E. Register was announced

(Were women in H.E. so unusual in 1998 as to require such a thing?)

2003 saw a major departure from 

South of the border…

The first ELIR was being planned,

Enhancement Themes were being set up

Without educational development. 

Consternation!

Projects going on at the time were numerous,

Bingo!

An ‘Academy for the Advancement of L&T’,

“to serve the needs of educational developers”,

The much-lauded Subject Centres,

And

All new staff should have a qualification in teaching by 2006 

(Desirable not expected…)
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2008:

Questions still being asked about the target audience…

Build capacity!

When did this last happen?

Focusing on equivalence for FHEA recognition 

And differences between institutional approaches.

2014: Landmark!

SHED now becomes the forum

For higher educational development practitioners in Scotland

SHED has witnessed 

The digital and post-digital periods,

Has rightly grown in visibility and stature,

From my neon blue, reptilian Second Life avatar.

Throughout it all,

Educational developers in Scotland

Create and maintain

A forum to

Discuss, share and critique.

Alongside this, though, we have also created a sense of a place for ‘us’

Welcoming,

Willing,

Delighted.

Long may it continue!
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WHA’S LIKE US?

Peering over the notes of the past,

Teasing out the threads of what used to matter 

Only to find 

The same threads now interwoven 

In different shades and patterns.

No avatars.

But lots of women (no register required).

No more money

But a shared history and an unshaken sense of what matters:

Equality,

Diversity,

Support,

Scholarship.

Many a storm has been cooked up in the SHED kitchen -

The sound of the CETL singing helping us along the way

But what it boils down to - the very essence 

Of what makes SHED endure

Though the landscape shifts and changes -

Is a distinct Scottish flavour.

Call it what you will -

SHED is a place for us all.
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CELEBRATING

25
YEARS


